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Abstract 
Teaching practice is considered the most important part of pedagogical studies. The article reveals the characteristics of music 
pedagogy students’ experience in teaching practice based of their written reflections. General peculiarities of personality 
directiveness, related to orientation towards oneself, communication and activity, exert influence upon the development of 
specific, particular professional directiveness structures and form of their expression. Yet in Lithuania, peculiarities of pre-
service teachers’ personal experience in teaching practice have not yet been evaluated to a wider extent. Subjective discourse of 
student training does not receive sufficient attention and the lack of consistent research, which allows to analyse peculiarities of 
students’ personality development during studies, is clearly observed. From the point of view of theory and practice, it is a 
significant issue in developing optimal teacher education and training strategies.  
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1. Introduction 
 
Teaching practice is such a period of studies when the initial professional steps are made, when the attitude 
towards teacher’s work, rights, obligations and responsibilities is shaped (Teacher Training Regulation, 2012). It is 
the educational space where the quality of competencies acquired during the studies is revealed. It works by 
researchers from different countries (Kaivola, et al, 2012; Bubnys, Žydžiǌnaitơ, 2010; Sirmaci, 2010; Schmidt, 
2010; etc.) highlight the significance of relation between theory and practice as well as interaction between personal 
and professional experiences. These opportunities are revealed during teaching practice, when students reflect on 
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their personal experiences. Pre-service teachers should be practitioners who continuously analyse and contemplate, 
i.e., reflect on their activities. Reflection during practical studies enables self-observation, adjustment of one’s goals, 
learning achievements and weaknesses. Analysis of real educational problems and reflecting on personal 
experiences allow pre-service teachers to seek for fresh knowledge and competencies, which are needed for the 
improvement of teaching practice as well as for the increase of professional motivation (Marjon and Jansen, 2010). 
New meaning provided to activities, promotes development of behaviour, thoughts, feelings, values and attitudes 
(Bondi, 2014). While reflecting students gain better awareness of themselves, reflect not only positive but also 
negative experience, perceive own weaknesses and strengths (Raudeliǌnaitơ, 2010). Reflection as method provides a 
teacher with information on learners’ problems, expectations and needs.  
 
1.1. Problem statement 
 
     The problem of this research is formulated through the following questions: what personal experience do students 
acquire during teaching practice and what psycho-educational factors may have influence on their learning during 
practice.  
 
1.2. Purpose of study 
 
The aim of the research is to identify the characteristics of pre-service music teachers' experiences in teaching 
practice. 
  
2. Research design 
 
2.1. Participants 
 
     Targeted and criterion sampling was applied in the qualitative research: forty-two 3rd and 4th year students 
(M=23.5), 10 males and 32 females studying music pedagogy at Lithuanian University of Educational Sciences 
participated in the research. The reflections were written after the students’ return from their teaching practice in 
schools. The research was carried out in 2012-2013. 
 
2.2. Data collection 
 
The data was collected in accordance with the method of written student reflections (Yip, 2006), which prompted 
research participants to recollect, think over, reassess and describe in writing specific cases experienced during the 
teaching practice. The participants of the research were asked to describe the case (or several cases) of their teaching 
practice according to specific themes: positive, negative situation, positive and negative feelings.  The research 
participants were free to choose the number of such situations to describe and to provide specific examples.   
 
2.3. Data analysis 
 
The content of the written reflections was analysed on the basis of qualitative content analysis (Mayring, 2000). 
The content analysis enabled the definition of the ways that reflection authors treat a successful case of teaching 
practice, determination of the ways of their reasoning and understanding, positive or negative feelings revealed and 
the depth of the reflection. Dimension has been ascribed to the highest level of encoding. Several categories, which 
were unified by one idea, have been joined into a theme. One sentence has been chosen as a unit of analysis 
(Shilling, 2006). 
 
2.4. The research ethics 
 
     The research ethics was grounded on the principles of voluntarism, goodwill, confidentiality, explicit informing 
and respect for the dignity of an individual (Miller, et al, 2008).  
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3. Results 
 
     Upon analysis of the research material, the following dimensions, which reflected specific areas of teaching 
practice, where students went through positive and negative experience, were highlighted. They were as follows: 
relations with school learners, relations with the practice mentors and other teachers and personality (self-) 
development.  22 qualitative categories were distinguished, which can be subdivided into four themes: positive and 
negative experience, as well as positive and negative feelings (see Table 1). 
 
Table 1. Results of analysis of the students’ written reflections  
Dimension Theme 
 Positive 
experience 
Negative 
experience 
Positive 
feelings 
 
Negative 
feelings 
 
Relations with 
school learners 
Establishment of positive 
relations with school 
learners 
Ability to arise school 
learners’ interest in the 
music subject 
Giving and getting 
feedback 
 
Problems of conducting 
educational activities 
School learners’ 
destructive behaviour in 
class 
 
Satisfaction during 
communication with school 
learners 
Pride in learning 
achievements of school 
learners 
Personal fear, anxiety, 
distrust experienced by 
the student 
Relations with the 
practice mentors 
and other teachers 
Inducement of students’ 
self-confidence 
A positive example of a 
teacher 
 
Lack of innovations in 
teaching practice 
 
Establishment of favourable 
environment 
Lack of communication 
and feedback with 
mentor 
 
Personality (self-) 
development 
Self-awareness 
Self-overcoming 
Acquisition of new 
experience 
Lack of skills and 
practice experience 
Lack of self-confidence 
 
Self-motivation for 
development 
Personal satisfaction in 
profession 
Uncertainty regarding 
professional choice 
Unfulfilled expectations 
 
 
3.1. Characteristics of students’ positive experience during teaching practice 
 
     Analysis of expression of positive experience in the students’ relations with school learners is dominated by such 
categories as establishment of positive relations with school learners, ability to arise school learners’ interest in the 
music subject, giving and getting feedback. The research revealed that during their practice students succeed in 
establishing contacts with school learners: “I managed to feel a good psychological contact communicating with 
school learners”. The pupils’ confidence caused the students feel personally recognised (“I felt immense joy, when 
after the lesson one learner hugged me”). It allowed students feel good and to gain self-confidence during their 
teaching practice. Upon analysis of expression of the students’ positive experience with the practice mentors and 
other teachers, the reflections revealed such categories as inducement of the students’ self-confidence and a positive 
example of a teacher: <...>mentors would give advice and demonstrate solutions to problematic situations”. The 
content of the students’ reflections revealed that school learners, mentors and other teachers who students 
communicated and cooperated with during their teaching practice resulted in the change of the students’ attitude 
towards themselves as future educators: “Opportunities of self-awareness, self-overcoming open up during 
practice”. It is presumed that thereby the pre-service teachers of music could feel the value and meaning of 
educational activities (“Successfully delivered lesson in a naughty class made me experience success”), the 
development of professionalism and pride in the profession of a teacher of music were facilitated. In a certain sense, 
the communication with school learners, mentors and other teachers is the foundation of formation of professional 
self-identification (“Teaching practice enabled me to test own knowledge, abilities and personal qualities”). Such a 
positive experience is likely to motivate pre-service teachers.  
 
3.2. Characteristics of students’ negative experience during teaching practice 
 
     Some students’ reflections revealed negative experience related to their teaching practice. In most cases it is 
associated with problems of conducting educational activities, insufficient skills and practice experience, lack of 
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innovations in teaching practice. Analysis of negative experiences of the students related to their relations with 
school learners showed that lack of confidence in oneself prevails in the reflections: “I felt at a loss during the 
lesson and lacking self-confidence”. The feeling of distrust in oneself was mainly experienced by those students 
who were not able to control the class in cases of discipline problems: “<...>when learners in the classroom started 
making noise, I did not know what to do and how to manage the class: I got frightened and at a loss”.  Senior 
school learners were the most difficult to deal with for the students. 
 
3.3. Expression of students’ positive feelings during teaching practice 
 
     Students’ positive feeling during teaching practice create preconditions for their continuous improvement: 
“During lessons teacher’s strengths and weaknesses, opportunities and threats are revealed <…>”.  One of the 
main students' motives determining positive feelings during teaching practice is their wish to communicate with 
school learners, to learn them well and to arouse their interest (“I saw their sparkling eyes…”) as well as to take 
pleasure in their learning achievements. A favourable environment motivates students during their teaching practice: 
a welcoming reception and acceptance in a school, assurance of the conditions necessary to conduct practice tasks, 
self-testing in new situations of teaching activities, partnership, cooperation and effective feedback. According to 
the students, “<…> mentors and other teachers addressed me as “colleague” and this aroused positive emotions”. 
It is assumed that thereby a psychological security, students’ higher involvement in educational activities at school 
is preconditioned. No doubt, teaching practice is considered the most important part of pedagogical studies, which 
helps future teachers take a full part in the school life. 
 
3.4. Expression of students’ negative feelings during teaching practice 
 
     Analysis of negative feelings of the students with regard to their relations with school learners showed that 
experience of personal fear and anxiety in oneself prevails in the reflections: “Actually I felt fear going to school for 
teaching practice”. The feeling of fear in oneself was mainly experienced by school learners’ destructive behaviour 
in class. There were students whose reflections revealed lack of communication and feedback with mentor, 
uncertainty regarding professional choice, unfulfilled expectations: “Most probably after graduation from the 
University, I will not work as a teacher…”. The choice of future profession is conditioned by a big number of 
factors: certain needs, attractions and interests, abilities and intellect, character and temperament as well as value-
based principles. Obviously, the disappointment with the profession may be caused by a moderate teaching practice 
experience of the students, lack of communication and disability to deal with school learners’ behavioural and 
discipline problems.  
 
4. Discussion 
 
     The results of the research conducted, in comparison to research data from other countries (Kaivola, et al, 2012; 
Sirmaci, 2010; Li, Lowe, 2006; etc.), lead to the statement that teaching practice in different countries is related to 
both positive and negative experiences of students and is basically exposed to identical problems of accomplishment 
of objectives of teaching practice. The practicing students described teacher’s activities as very complicated and 
bearing high responsibility, requiring a good subject-related and psychological training, self-dependence, ability to 
reflect, personal maturity, ability to perceive the importance of teacher’s personality in respect of values. Although 
some students have difficulties with metacognitive assessment, generally the students’ approach towards their 
activities and evaluation of teaching practice in school is quite favourable.  
     The research results revealed that students’ experience acquired during their teaching practice, when students 
realize that they have acquired sufficient subject-specific and methodological preparation, conditions their self-
determination to work as music teachers. On the other hand, the fact that students expressed a positive attitude 
towards their relations with school learners allows concluding that they perceive the importance of pedagogical 
interaction. It is based on spiritual values, whereof realisation opens up opportunities for other manifestations of 
personal experience of students.  
      It is important to link (integrate) practical studies of pedagogy, psychology and subject didactics to teaching 
music at school, to improve students’ psychological preparation, to combine emotional, subject-specific and psycho-
social experience. Therefore, in order to improve the organisation of pre-service teachers’ teaching practice, it is 
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expedient to enforce the application of reflection in the process of study as the basis of learning from the own 
experience. 
 
5. Conclusions 
 
     The results of qualitative content analysis, as an outcome of qualitative diagnostics, highlighted the 
characteristics that influence future music teacher’s experience during their teaching practice: establishment of 
positive relations with school learners; partner interrelation with the practice mentor and other teachers of the 
school; expression of their personality (self-) development (self-awareness, self-overcoming, acquisition of new 
experience). The analysis of written reflections highlights psychological, educational and individual factors that may 
have impact on the overall effectiveness of pre-service music teacher‘s teaching practice: personal qualities,  
establishment of favourable environment in school community, a positive example of a teacher, inducement of 
students’ self-confidence,  giving and getting feedback. Negative experiences disclose contradictory emotional 
experiences (lack of confidence in themselves, fear and dissatisfaction) as well as the lack personal skills and 
practice experience. The negative experiences of students’ relations with school learners during the teaching practice 
are generally associated with school learners’ destructive behaviour in class.  
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